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INTRODUCTION 
Statement of the problem.-- The purpose of this study 
is to analyze fifteen reading T•eadiness workbooks which 
accompany eight b~sal reading systems to discover: 
1. The types of activities as outlined by the publisher. 
2. The amount of practice provided i n each activity . 
3. The similari ty of material ·t-rhich exists t\IllOng the 
various workbooks. 
Justification of the problem.-- It is often necessary 
for a teacher of begilLning reading, in adjusting her teach-
ing to the individual differences in her class, to provide 
extra practice in some particular factor of reading readi-
ness . As a result of this study, the writer hopes to obtain 
specific data concerning types and sources of meaningful 
pr~ctice which will be of help to teachers in any reading 
readiness program. 
-vi-
CHAPTER I 
SU1"Il'·1ARY OF PREVIOUS RESEARCH 
1. Psyc~ological Factors in Learning y 
Repetition, a factor in learning.-- Pavlov found it 
" •••• necessary to repeat pairings of new stimulus and old 
stimulus between ten and fifty times in order to be fairly 
certain that the association was established." y 
Standiford reported: 
"Repetition of a 'connection, with belonging', 
that is, repetition of a belonging sequence, strengthens 
the connection even when the influence of the conse-
quence of the connection (after effect) is discounted 
through being concealed or disguised." 
ll Guthrie maintained: 
"The effect of practice does not depend on mere 
repetition, but on the conditions of repetition, and 
those conditions vary enormously in different learning 
situations. In both animal ro!d human behaviour,associ-
ations established on a single occasion are the rule 
rather than the exception." 
1 I.P. P~vlov, "Reply of a _ Psychologist~ The Psychological 
eview, {March, 1~32), 39:~9. 
§Peter Standiford, "Connectionism: Its Origin and Major 
Features, 11 The National Society for the Study of Education, 
The Psychology of Learning, Forty-first Yearbook, 1942, Partii, 
Public School Publishing Company, Bloomington, Illinois, p. 125. 
J/E. R. Guthrie , 11Conditioning: A Theory of Learning in Terms 
of Stimulus , Response, and Association, 11 The Psychology of 
Learning Forty-first Yearbook, 1942, Part II, Public School Publishi~g Cmnpany , Bloomington, Illinois, p. 30. 
-1-
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2 
11 Bugelski pminted out: "Guthrie, of course, repre sent_s 
the outstanding opposition to a frequency principle with his 
insistence on one-trial learning. Guthrie st~nds pretty much 
alone in this view •••• n 
Sorenson Y said: "Ordinarily it is held that the extent 
of' learning is in proportion to frequency of' repetitions." 
21 
Practice, a factor in learning.-- White asserted: 
· "The psychological literature contains relativelbu 
li tt;le mention of practice G..'ld drill as such. The te s 
are seldom used ana the discussion of' classroom activi-
ties once called 1 practice 1 or 1 drill 1 are designated by 
such terms as 'activity program', the 'learning by doing' 
theory, and the 'interest-centered curriculum•. However, 
certain writers believe in the importance of practice 
and call it by that name." 
L• I . 
Thorndike !:!;{ declared: ''Practice without zeal, with 
equal comfort at success and failure, does not make perf'ect." 
i/B. R. Bugelski, The Psycholo~ of' Learning, Henry Holt and 
~ompany, New York, 1956, p. 26 • 
g(Herbert Sorenson, Psycholo~ in Education, Mceraw-Hill 
Company, Nev-1 York, 1940, p. 2. 
2/Virginia L. White, An Analysis of Reading Workbooks for 
Grades Five, Six, and Seven, Unpublished Master's Thesis, 
Boston University, 1957. 
Book 
bl/E. L. Thorndike, "Associate Learning in Man," Educational 
Psychology, Part II, Teachers College, Columbia University, 
New York, 1927, p. 147 
11 
Hildreth stated: "The purpose of drill is to clinch 
facts or principles, to make what is learned permanent, to 
make correct responses habitual." 
According to Davis:S/ 
3 
"Pr~ctice is effective in producing good learning 
·. ;if it involves seeking new points of reference for given 
material, making varied applications, or relating facts 
to each other iny effort to create understanding." 
, Bond and Wagner --~ pointed out that "The amount of time 
devoted to practice and the kinds of materials used depend 
upon the ability of the child." 
!:JI 
Tildon agreed by saying: "The value of practice de-
pends upon the extent to which the needs of the learner are 
met during the practice." 
21 
Gibson cited evidence that perceptual judgment of all 
kinds improves with practice. Hildreth 2/ emphasized that -
l/Gertrude Hildreth, Learning the Three R's, Educational 
Publishers Inc., Philadelphia, 1947, p. 17. 
~Robert A. Davis, Educational Psychology, McGraw-Hill Book 
Company, New York, 1948, P• 294. 
2/Guy L. Bond and Eva Bond Wagner, Teaching the Child to Read, 
The Macmill~ Company, New York, 1950, P• 204. 
4/J. w. Tilden, An Educational Pstchology of Learning, 
The Macmillan Company, New York, 951, p. 107. 
2/E. J. Gibson,"Improvement in Perceptual Judgment as a 
Function of Controlled Practice, 11 Psychological Bulletin, 
(November, 1953), 40: 401-431. 
§/Gertrude M. Hildreth, "Some Principles of Learning Applied 
to Reading," Education, (May 1954), 74: 544-549. 
practice over the ye~rs is necessary for complex learning 
and that there is a steady gain in speed and efficiemcy in 
reading with productive, meaningful practice. McKim 1/ 
suggested thatthe teacher needs to include in her daily 
schedule a time for practice in skills, particularly for 
~ 
the average to below average child. 
y 
Retention, a factor in learning.-- Cummins proposed: 
~ •••• short work periods decreasing in length with increas-
ingly longer intervening intervals •••• " He reported a five 
to fifteen percent increase in efficiency as compared with 
lon ger work periods at regularly stated intervals. 
y 
Spitzer concluded: 
" •••• More is forgotten in one day without recall 
than is fo r gotten in sixty three days with the aid of 
4 
recall •••• Retention benefited significantly by recgll •••• 
The rate of forgetting is more rapid during the first 
day than during any subsequent period." 
Bernard ~ asserted: 
"Experiment after exper iment demonstrates that more 
1/Margaret McKim, Guiding Growth in Reading, The Macmillan 
rrompany, New York, 1955, P• 341. 
_g,!Robert A. Cummins, "Improvement and the Distribution of 
Practice," Contributions to Education, Number 97, Teachers 
College, Columbia University, New York, 1919. 
1/H. F. Spitzer, "Studies inl ~R~tentio:g.~" Jg~rnal of Education-il Psychology, \December, 1939J, 30: b~6, ). 
!~/Harold w. Bernard, Psychology of Learning and Teaching, 
McGraw-Hill Book Company, Inc. New York, 1954, pp. 275, 276. 
is learned in the total time devoted to learning when 
the periods of study or practice are spaced rather than 
massed •••• study periods should be short enough to avoid 
fatigue and long enough to allow an idea to'Jell'•••• 
1. Attention fluctuates •••• 
2. Jost 1 s law states that for associations of equal 
strength but of diffe.rent age, further practice strength-
ens the older rather than the more recent •••• 
3. Incorrect associations are forgotten more quickly 
than correct ones. 4. There is a tendency on the part of the organiSm 
to resist early repetition of an act." 
2. Reading Readiness 
.v Definition.-- Murphy stated: 
"The term 'reading readiness' first became popular 
in the decade beginning in 1920. Its importance in ed-
ucational literature has continued, fostered by studies 
of child develop~ent, particularly those concerning 
child maturation. 11 y 
Hildreth · :expi.ained: 
"The beginning period in learning to read is an 
important step in every child's education because abil-
ity to use books in later years depends largely upon 
achievement in the primary grades •••• The term readiness 
is used in two different senses: (1) with reference to 
the child's maturity for the beginning p~riod in school 
and (2) with reference to a pupil's specific preparation 
for new learning at any stage in his progress." 
Both uses of the term are applicable in primary in-
struction, but only the first meaning will be considered 
in this study. 
for Devel-
_gjGertrude M. Hildreth,"Readine; Programs in the Early Pri-
mary Period," The National SocJ.ety for the Study of Educa-
tion, Readin~ in the Elementary School, Forty-eighth Year-
book. 1~49, art II, The University of Chicago Press, 
Chicago, p. 54. 
11 Post commented: 
"The phrase 1 rea ding I'e a dines s' •••• actually it is 
a simple thing. It means giving to - the child a wealth 
of experiences, letting him realize that it is fun to 
read about these experiences, helping him develop an 
adequate vocabulary, and getting him accustomed to the 
habit of reading from left to right and from top to 
bottom of the page; also reading to him, listening to 
him, and encouraging him to talk. 11 
6 
y 
Hildreth spoke of the length of the readiness period 
in tbi s manner: 
nit is impossible to say how long these readiness 
activities should continue. That depends upon the teach-
er's interpretation of readiness, the comparative maturity, 
of the group, and the range of maturity within the group. 1 
21 In another work, Hildreth warned: 
"It is a mistake to delay too long helping naturally 
bright children acquire the technique of reading •••• It 
is easy to swing too far to the other extreme and delay 
too long the instruction in reading l-Tbich may be an aid 
to system~tic formation of study work habits and make the 
child more independent. 11 
Components of reading readiness.-- Harrison wrote: 
"The f'actors which greatly influence reading readi-
ness are many and are of a complex nature and are often 
so involved and interwoven that it is difficult :;to 
YRose z. Post, "Reading Geared to Readiness, 11 School Lif'e, 
(June, 1953), 35:136-138. 
£/Forty-eighth Yearbook, op. cit. ,p. 68. 
2/Learning the Three R1 s, op. cit., pp. 198-199. 
~IM. Lucille Harrison, Reading Readiness, Houghton Mif'f'lin 
~ompany, Boston, Revised 1939, p. 5. 
determine which single factors or groups of factors 
bears most significance to the condition known as readi-
ness for reading." 
Gates 1/ indicated that there are different interpre-
tations of the .:' i!~ctors affecting reading readiness by the 
people in the reading field. One group would v-rai t for an 
expression of interest or purpose on the part of the child. 
Another group believes that the ment~l age of the child is 
the most vital factor. Still another group regards this 
time as a period of general maturation; physical~ mental~ 
and social. 
Betts g( put forth these thoughts: 
"Reading is a very complicated process requiring 
the ability to deal with abstraction~ Because of the 
highly complex nature of the reading process, no one 
factor stands out in bold relief. Factors in reading 
readiness are inextricably inter-related. Furthermore, 
each factor C·rries a different weight in predicting 
readiness for reading. The teacher deals with the total 
organism of a growing child •••• These factors are the 
ingr edients of a compound called 'reading readiness'. 
When a given element is missing or lacking in potency, 
the other elements take on different characteristics." 
Betts then mentioned specific factors as appearing to 
be highly related to achievement in beginning reading in-
struction. They included facility in the use of oral 
language, the ability to hear likenesses and differences 
!/Arthur I. Gates, "Basic Principles in Reading Readiness 
Testing, 11 Teachers College Record, (March, 1939) ~ 40:495-506. 
g/Emmett Betts~ "Factors in Readiness for Reading"~ 
Education~l Administration and Supervision~ (October~ 1934)~ 29:199-22 • 
8 
among the sounds of words, the observation of likenesses 
and differences among word forms, and motor control. 
Eller 1/ reported that before formal training in reading 
can be given, a child needs auditory training, visual orient-
ing in left to right concept, and help in learning to listen 
with comprehension. He must also have the desire to read. 
Stull g( added as being necessary, good physical and 
mental health, a mental age of six or ~ix and a half, and 
emotional as well as physical maturity. 
Of special importance in b!?inning reading as shown byU{ 
a study by Hudak and Wentzel, follo-vring one by Haskell 
and others, is the knowledge of letter names. 
Clark~ reported concerning the order of importance of 
i/William Eller..1. "A Clinician's View of tl,eading Readiness, 11 
The Journal of ~ducation, (January, 1954J. 
_g/Edi th G •. Stull, Janie Learns to Read, Pamphlet, Department 
of Elementary School Principals, National School Public 
Relations Association, A Department of the National Education 
Association, 1954, Washington, D. c. 
~Barbara Haskell, et. al., The Relationship between the 
Knowled e of Letter Names and Readin Achievement in Grade 
~'Unpublished Master's Thesis, Boston University, 19 2. 
VElizabeth H. Clark, A Study of the Effects of Selected 
Factors on Readin Achievement in Grades , One Two and Three. 
Unpublished Master's Thesis, Boston University, 19 • 
certain factors in f elation to reading achievement in Grade 
One. Of the factorf included in the study, the resulting 
order of importance I 1.v-as first, phonics; second, visual dis-
crimination; third, 1 auditory discrimination; and fourth, 
mental age. 
Need for reading readiness.-- Hildreth quoting from 
her unpublished data, declared that in the first grade pop-
ttiation of a large Eastern city, pupil mental ages ranged 
I 
9 
from four years and l· five months to over ten years. She added 
that forty percent pf the entering class was too immature to 
profit from intensive reading instruction at the outset of 
schooling. She further stated:£/ 
"The aim of the reading readiness program is to im-
prove the child:1 s adjustment to school so that he can 
respond more faworably in all the learning situations 
he will encounter in the first school year." 
21 Gates and others have indicated that children acquire 
reading readiness i~ varying degrees, that it is necessary 
for success in begihning reading, that it is something which 
can be taught and learned, and that the teacher should not 
merely wait for the development of reading readiness. 
1/Forty-eighth Yearbook, op. cit. p. 59. 
_g{Ibid., p. 64 • 
.2/Arthur I. Gates, et. al.,"Methods of Determining Reading 
Readiness," The Elementary School Journal. (November, 19391, 
40:165-167. 
10 
.!1 t . d" Test results, as reported by Bradley, seem o ~n ~-
cate that time spent in a readi ng readiness program is far 
from wasted. She described an experimental studywith three 
groups of children receiving respectively five months, eight 
months, and ten months of reading readiness. At the end of 
the second year in school, the experimental groups were equal 
to the control group in reading achievement, ~d at the end 
of the third year in school, they were reading up to grade 
standard and were above the control group in achievement, 
even though they had received from five months to a year less 
reading instruction. The early intensive start of the control 
group did nob result in greater gains. They also missed the 
benefits of the many varied experiences shared by the exper-
imental groups. 
3. Specific Factors in Reading Readiness 
Success in reading is not shared equally by all children. 
Studies have shown various factors which may contribute to 
the learning process. These factors include mental age, 
language development, knowledge of letter names, auditory 
and visual discrimination, and motor skills. 
Mental age.-- There have been m~ny opinions voiced as to 
1/Beatrice E. Bradley, "The Readiness Approach to Reading," 
The Elementary School Journal, (February, 1956), 56:262-267. 
.. 
·-~ 
11 
!I 
the correct age for b e ginning reading. Ragusa avered 
that 11A mental age of five is sufficient for success." y 
Monroe warned: "4ruental age of six does not guarantee 
success in beginning reading." 
21 Gates Pointed out that a mental age of five is suf-
ficient under only the very best of circumstances. He 
stressed the fact that superior. teachers, working ·Hi th the 
best available materials, working with small classes ahd 
giving full consideration to individual difference §:·i may 
probably be assured of success in teaching a child with a 
mental age of five to read easily and well. However, he 
warned that exceedingly careful preparatory work should 
have been done, and that special difficulties, such as 
vision defects, should be treated at once. 
In summarizing his article concerning mental a~e and 
success in learning to read,Gates concludes that the state-
ments of results issued by teachers have little real signif-
icance " •••• as there is no typical first grade• Things do 
not affect all methods nor all types of children the same." 
1 F W. Raguse, 11Qua in 
·rst Grade Readi~~,~~~~~~~~~~~~~~,~~~~~~,~~ 
1931), Coiliftmbia University, New York, 32:424-426. 
~Marion Monroe, Children Who Cannot Read, University of 
Chicago Press, 1932. 
1/Arthur I. Gates, "The Necessary Mental Age for Beginning 
Reading, 11 The Elementary School Journal, (March, 1937), 
37:498-508 • 
12 
11 Language development.-- McKee declared: n'I'here can 
be no reading without me~~ing •••• Printed symbols do not give 
meaning to the readers, they merely stimulate them to recall 
familiar concepts. 11 
Gibbons~bserved: nThe ability to read means first of 
all the ability to understand what is being read.n 
y 
Hillard and Troxell reported: 
"Those children with a meager background are less 
likely to succeed in re~ding, as compared to those with 
a rich background of experiences, and that one of the 
greatest difficulties met in learning to read is lack of 
understanding of words and ideas. Meanings show growth 
through experiences and contacts.n 
Gates,~ through studies and experiments, showed that if 
a child has acquired the ability of understanding words and 
their meanings, 
" •••• subsequently every moment of experience is 
accompanied by language. If he is neither reading nor 
listening to the spoken word1 he is almost certainly talking to himself or 1 think1ng 1 in verbal form. The 
knowledge that thinking is almost wholly verbal •••• 
should induce us not to minimize the usefulness of 
!(P~ul McKee, Readin and Literature in the Elementa 
Houghton Mifflin Company, Boston, 193 , pp. 9~-100. 
Grades, 
EfH. D. Gibbons, "The Heaning Side. of Reading, 11 The California 
Journal of Elementary Education, (May, 1941), 9:224-22e. 
2/George H. Hilliard a.b,d E. Troxell, "Informational Background 
as a Factor in Reading Readiness and Reading Progress,n The 
Elementary School Journal, (December, 1937), 38:255-263.---
bJ/Arthur I. Gates, "Language Activities as Experience," 
Teachers Colle ge Record, (May, 1953), 54:417-L~65. 
13 
language activities, but to realize that they are of 
supreme i mportance in the light of insight, understanding, 
and reas on." · 
11 Knowledge of the letter names.-- Smith stated: "The 
practice of learning the alphabet and spelling words as an 
initial step /to readi~ came generally to be abandoned 
early in this period (1880-1918). 11 
. y 
Wllson and others, in studying remedial reading and 
reading progress at the Horace Mann School in New York, ob-
served certain correlations between reading success and read-
iness factors: 
Factor 
1. Naming letters 
2. Phonic combinations 
3. Giving letter sounds 
4. Writing words 
.5. Mental age 
Correlation 
0.74 
0.84 
0.70 
0.64 
0 • .56 
From this study it was concluded: 
"One set of factors seems to stand out as of pre-
eminent effectiveness in contributing to readin~ progress, 
namely, mastery of the letter symbols, both form and 
sound. The kindergarten and first grade children wh o 
knew the most letter forms and sounds tended to be among 
the first to read and to be among the best readers. Con-
versely, the children who were ignorant of, or much 
1/Nila Banton Smith, Historical Analysis of American Reading 
Instruction, Silver Burdette Company, New York, 1~34, p. 128. 
YFrank T. Wilson, et. al., "Reading Progress in Kindergarten 
and in Primary Grades," The Elementary School Journal, 
tFebruary, 1938), 38:442-449. 
14 
confused about letter forms ~d sounds tended to be very definitely the poor readers.' 
y 
Gates contended that a test of ability to read the 
letters of the alphabet is one of the best indicators of 
ability to learn to read. He added t~~t this ability may be 
readily improved with instruction. 
?} 
Haskell and others found but little relationship be-
tween a knowledge of upper and lower case letters and read-
3/ ing achievement in grade one. However, Hudak and Wentzel, 
after teaching the letter names to experimental groups, found 
evidence to support a belief that the knowledge of letter 
names does help reading achievement. They reported:"A knowl-
ledge of letter names before formal reading aids children in 
attaining success in beginning reading." 
Auditory and visual discrimination.-- Monroe ~ stated: 
"The lack of precise auditory discrimination is 
found to impede the learning which involves auditory 
impression. Lack of discrimination of certain sounds 
may lead to a confusion of words which in turn affects 
the reading progress." 
v Betts declared: 
11The ability to discriminate between the forms of 
words and between the sounds of words is a prerequisite 
to the development of word perception. This ability to 
::!;/Arthur I. Gates, "An Experimental Valuation of Reading 
Readiness Tests," The Elementary School Journal. (Marc}J., 1939), 
39:497-.507. 
glop. cit., p. 21. 
2/0p. cit., p. ~-8 • 
~Op. cit., p. 95. 
2fFactors in Readiness for 
Reading, 11 Op. cit., p. 18 . 
15 
note likenesses and differences betv.reen Hord forms is 
related to retention or memory. When a child is a poor 
observer of likenesses or differences among things~ he 
is likely to have considerable difficulty in acquiring 
a stock of sight words during initial reading instruc-
tion. 11 
Durrell and Murphy commented: 
"The ability to identify sounds is not the sole 
requisite for learning to read. Other abilities are 
required1 such as visual discrimination of Hord elements~ 
ability ~o sustain attention in beginning readingJ re-
lating Herds to meanings, etc., but the skill in which 
the c~~ld is usually most deficient is in noticing the 
separate sounds in spoken i-J"ords. 11 
Murphy g( found that planned exercises for developing 
auditory discrimination in beginning reading had a marked 
positive effect on the child's auditory discrimination between 
likenesses and differences of words. She concluded: "It is 
evident that the ability improves rapidly by specific teach-
ing." 
In a later study which included visual as well as audi-
2/ 
tory training, Murphy noted that the experimental groups 
1/Donald D. Durrell and Helen A. Murphy J "The Auditory Dis-
crimination Factor in Re~ding Readiness and Reading Disabil-
ity," Education, (May 1953), 73:556. 
16 
Here superior in reading achievement to the control group. 
The megn score of the group receiving both visual and audi-
tory training was 34 words higher than the score of the con-
trol group. Her summary read in part: 
"At every measuring period after the auditory and 
visual discrimination exercises had been given, experi-
ment~l groups showed statistically signific~t superi-
ority in reading achievement to the control group." y 
Bresnahan indicated that recordings are as effective 
in ten minutes a day for teaching auditory discrimination of 
~t~rord elements in beginning reading, as are current, approved 
teaching techniques in twenty minutes a day. 
?! 
Crossley summarized the results of her study in teaching 
auditory and visual discrimination by the use of lantern 
slides: 
111 . The experimental group was superior to the 
control_ .in all analysis of auditory discrimination •••• 
2. It can be assumed that it is possible to teach 
letters as beginnings and endings at the srune time 
1-fi thout causing confusion. 
3. Children who are subject to auditory discrim-
ination of vowel sounds profit by such training •••• 
y'M. Marie Bresnehan, An Evaluation of Recordings for Teach-
ing Auditory and Visual Discrimination of Word Elements for 
Beginnin~_Reading, Unpublished Doctoral Dissertation, Bostmn 
Dn1versi y, 1948. p . 101. 
?/Alice B. Crossley, An Evaluation of the Effects of 
Slides on Auditor and Visual Discrimination of Word Elemen s, 
Unpublished Doctoral Dissertation, Boston University, 19 
pp. 134-13.5. 
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4. In ~eneral, children who had higher scores in 
auditory discrirr..:tnation attained higher scores in read-
ing, even though ,: they were equal on the basis of men-
tal age. 11 
11 
Motor Skills.-- Garfield, studying the relationship 
between intelligence and motor skills, reported: "Motor 
abilities may be meaningfully understood in that they rep-
resent a group of abilities, in the main, independent of, or 
at least different from mental ability." 
?} , 
Honroe nnd Backus indicated: 
"Poor motor control is often observed with children 
who show the following characteristics in reading: 
a. Excessive reversals and repetitions 
b. Line skipping and losing place 
c. Erratic, impulsive behaviour with frequent 
failure to attend to reading for more than briefi periods 
d. Variations in the rate of reading, such as very 
slow rate or impulsively rapid, jerky or spasmodic 
reading · 
e. Stammering during reading 
f. Erratic, uncontrolled eye movements •••• 
The difficulties in motor control which affect 
reading arise from many causes; Birth injuries and 
illnesses •••• Glandular disorder •••• Chorea •••• Poor 
coordination through change of handedness or failure 
to develop a preference for one side of the body may 
also affect reading." 
1/E. Garfield, 11 The Measurement of Motor Ability," Archives 
of Psychology, 1923, 10 (Number 62):47. 
_g/Marion Honroe and Bertie Backus, Remedial Reading, 
Houghton Mifflin Company, Boston, 1937, pp. 19-20. 
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y 
Betts , observed: 
"There probably is some degree of relationship 
between motor control and readiness for reading •••• 
Reading activities usually require precise oculomotor 
control for making rapid and accurate fixations, fair-
ly accurate eye-hand control for pencil and paper 
activities, and some gener~l motor control for the 
turning of pages and the c areful handling of books." y 
SaunderE found that motor skills showed the lowest 
correlation (0.027) of readiness factors tested in relation-
ship to achievement in beginning reading. She reported 
this figure as indicating " •••• practically no relationship 
•••• Motor skills do not seem to be an fumportant factor in 
rea ding readiness. " 
4. Reading Readiness Workbooks 
Definition of workbook.-- From the Dictionary of 
Education:..l/ 
"1. A study or learning guide often De:}.ated to a 
particular textbook or to several textbooks; ma1 con-
tain exercises, problems, practice materials, d~rections 
for use~ space for recording answers, and frequently, 
means oi- evaluating the 1vorlt done. 
2. A supplementary or preparatory exercise or 
practice book in reading, used to give additional 
training not found in basic reading materials.n 
1}"Factors in Readiness for Reading," op. cit., p. 223. 
,g/Alta Melissa Saunders, '' rhe Relationship of Certain 
Readiness Factors to Achievement in Be innin Readin , 
npublished Master's Thesis, Boston University, 19 7, p. 25, 
29. 
Y Carter V. Good, (Editor), Die tionary of Education, 
McGraw-Hill Company, New York, 1945. 
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Wesley offered: 11 The term workbook is now generally 
used to designate those printed or otherwise formally pre-
pared booklets that are designed to facilitate study. 11 
Justification for the use of the 'I:Wrkbook.-- Gates y 
and Russell pronounced: "A group making use of both a 
primer and workbook materials in beginning reading showed 
a slight but persistent advantage over a group which used 
the primer only." 
21 Betts thought that " •••• workbook material is usually 
better presented than material 'slapped toge ther' by a hur-
ried and overworked teacher. 11 He listed the follo'lrring 
values of workbooks: 
1. Workbooks provide a systematic organiaation of in-
structional materials for self-directed learning 
activities. They embrace activities superior to 
improvised busy work and seat work of the past. 
2. Workbooks can be used to help the child learn to 
follow directions. 
3. If the ·Horkbook activities are motivated by the 
1/E. B. Wesley, Teachin~ the Social Studies, ~. c. Heath 
and Compan~, Boston, 19 2, p. 4o5. 
_y'Arthur I. Gates and David H. Russell, "Types of Materials, 
Vocabulary Burden, Word Analysis, and Other Factors in Be-
ginning Jteading, 11 (Parts I and II), The Elementary School 
Journal, (September and October, 1938), 39:27-35, 119-128. 
l/Emmett A. Betts, Foundations of Readin~ Instruction, The 
American Book Company, Boston, 1946, p. 25. 
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learner's understanding of purpose, it is reasonable 
to assume that the kinaesthetic, visual, and audi-
tory assmciation would justify their use. 
. !I . . 
H1ldreth observed: "Although there ie as yet little 
scientific evidence concerning the value of these books as 
readiness material, teachers recognize a number of advan-
tages in using them." She listed the following values: 
1. They help pupils to get accustome · to concentrating 
on visual and manual tasks comparable to responses 
called for in reading and writing. 
2. They give training in visual form discrimination 
and spatial orientation such as will be needed in 
reading. 
3. They give practice in handling a book, turning the 
pages and finding the right place, as well as in 
following the teacher's directions. 
4. They give the child the satisfaction of having his 
own book to take home. 
5. They serve as a means of evaluating and diagnosing 
the capacities and handicaps that will affect the 
child's progress in reading. 
!/The Forty-eighth Yearbook, op. cit., p. 68. 
21 
y' 
Bond and Wagner pointed out that workbooks are 
correlated with the reading books, that they allow the 
children to work at their own rates, that they give the 
children much more material for the development of skills 
and abilities, and that they make for more cons·tructive 
seat work. 
?I A publisher 1 s viewpoint was expressed by Graya 
111. Workbooks ary time saving for both the 
students and the teacher. 
2. Workbooks can give meaningful practice: they 
focus the student 1 s attention on essential 
points. 
3. Workbooks provide adequate drill: each stu-
dent has a chance to reply to each question. 
4. Workbooks can be diagnostic, revealing indi-
vidual strengths and weaknesses. 
5. Workbooks are economical." 
21 
Tinker declared that "Properly used, workbooks may 
become an important s;id •••• " 
bJI 
Workbook requirements.-- Betts and Welch emphasized 
1/0p. cit., p. 203. 
2/A. Gray, "Lift the Workbook Cover, 11 f.b:i>~Del.ta . : KapPan•: 
TJanuary, 1952), 33:286-287. . 
2/Miles A. Tinker, Teaching Elementary Reading, Appleton-
Century Crofts, New York, 1932, P• 121. 
Jy'Emmett A. Betts and Carolyn M. Welch, ABC Language Arts 
Bulletin, Volume I, Number 4, American Book Company, 
Boston, 1948. 
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four basic requirements which every effective basal reading 
readiness book should meet: 
1. Appearance 
The book should be attractive and interesting. It 
should be finished 1vi th rich colors and be weJ.l 
illustrated. 
2. Content 
There should be a balance of factual and literary 
type materials, an adequate coverage of essential 
reading elements, and a systematic and sequential 
introduction and maintenance of learnings. 
3. Administration 
It should be the right size for the child to 
handle easily and require a minimum of t eacher 
guidance. 
4. Teacher guidebook 
It should be accompanied by a teacher guidebook or 
manual of instructions which the teacher should 
study thoroughly. 
Purposeful use of workbooks.-- In addition to sugges-
tions previously noted, the following should be added. 
!I McKim warned that material should be selected to 
fit the needs of the particular group of children or child 
and that teachers should be sure to discuss the work type 
1/0p. cit., p. 145. 
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activities with the child or class. 
y' 
Durrell offered the thought that children should 
be allowed to 1.-wrk in pairs and to check each other's 
understanding of v-rhat is to be done in the exercises. 
Research has shown various factors v-rhich contribute 
to Reading Readiness. This study is an attempt to 
analyze published workbooks in relation to these factors. 
Ynonald D. Durrell, Improving Reading Instruction, World 
Book Company, New York, 1956, pp. 179-160. 
CHAPTER II 
PLAN OF STUDY 
To determine the maount of practice in vari ous skills 
which are presented in f'if'teen readiness v-mrkbooks accompany-
ing eight basal reading systems, the f'ollo~ring procedure 
was used: 
1. No book with a date of' publication prior to 1949 
was used. 
2. It 'tvas decided to analyze each page of' each ~rork­
book t o determine the types and f'requencies of' skills 
presented. As far as possible, the publisher's 
SLunmary in workbook or guidebook was f'ollowed. 
3. Fif'teen reading readiness workbooks w·ere procured 
from the f'ollmving publishers of' basal reading 
systems: 
a. A~·l-yn and Bl:\con, Inc., Boston, Massachusetts. 
b. The American Book Company, New York. 
c. Ginn and Company, Boston, l1assachusetts. 
d. Houghton Mif'f'lin Company, Boston, Massachusetts. 
e. The Macmillan C omp ru.1.y, New York. 
f'. Row, Peterson and Company , White Plains, New York. 
g. Scott, Foresman and Company, New York. 
h. World Book Company, Yonkers-on-Hudson, Nev.r York 
,~ ·~-
~ 
• 
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Table 1 on page 28 presents the bibliographical 
data for each of the readiness workbooks used in 
the study. 
4. The skills were analyzed and five classes were noted' 
(1) language growth; (2) visual discrimination; 
(3) auditory discrimination; (4) motor co-ordination; 
and (5) the knowledge of letter names. 
The five classes were subdivided as folloHs: 
a. Language growth (interpretive skills, eomprehen-
sion , and oral language development). 
( 1). 
i!l: 
~~j: (7 • (8). 
( 9). 
{iCl>91' 
(11). (la). (13) . (14->. 
(15). 
(16). 
(17). (18). 
(191. (20). 
(21). 
( 22). 
( 23). 
( 2L~). 
Interpreting pictures for the main idea. 
Interpreting pictures for information. 
Interpreting a story sequence. 
Interpreting character emotions. 
Using context clues. 
Using narr ative expression. 
Conversation or discussion. 
Dramatization. 
Forming or strengthening concepts. 
Mnl!tine; inferences, generalizations, judgments, 
or conclusions. 
Noting details and their relationships. 
Forming associations. 
Classification. 
Perceiving relationships. 
Formimg sensory images. 
Listening for specifics. 
Following precise directions. 
Strengthening memory . 
Recall. 
Enriching oral vocabulary. 
Organizing ideas into language tmits. 
Enjoying litera t ure . 
Using humor. 
Stimulating a desire to read. 
b. Visual discrimination. 
(1). Likenesses ~~d differences in shape, detail, 
or color • 
(2). Matching le tters , m .. l.TIJ.bers , or 1-rords . (3) . Visual memory . 
(L~) . Number identi fic ation . 
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(5) . I den tifying or using the knowledge of colors . (6). Be girnLing reading • 
.. c . Auditory discrimination. 
( 1). Gross audi t;or y perception. 
(2). Perception of rpyme. 
(3). Initial conson ant discrimination. (4). Speech training or articulation. 
(5). Singing or choral reading. 
( 6 ). Using auditory clues . 
d. Motor co-ordination. 
(1). Gross motor co-ordination. 
(2) . Eye-hand co- ordination . 
(a). Marking the ,page . 
{b). Tracing. 
t c). Construction (cutting, folding, and 
pasting) . 
(d) . Coloring. 
(e). Drawing. 
(3) . Left-right eye progression. 
e . Knowledge of letter names . 
These various skills are fully explained in the guide-
books vJhich accompa..ny t he workbooks. In the guidebooks, there 
v.rill also be fou..nd complete directions f or administering each 
lesson, as 1rrell as directions and suggestions for numerous 
fol low-up activities and further practice . 
The results of the analysis are presented in the f ol-
lovring chapter. 
, C1IAPTER III 
ANALYSIS OF D.1-\.'rA 
Eighteen tables 'V'Jere set up to show the material found 
in the analysis of the workbooks . 
Table number l concerns the fifte en -vwrkbooks. It; in-
cludes the names of the books, the publishers, the authors , 
the dates of publication, and the number of pages in each of 
the 'V'IOrkbooks . 
Each table numbere d 2 through 16 represents one 1r10rkbook. 
Each l ists the items or skills found in the workbook , the pages 
on vrhich they are found, and the nUJ..nber of pages for each 
skill. 
The total n1..unber of repetitions in a workbook does not , 
of necessity , agree with the t otal nu~ilier of pages in the 
1,-mrkbook , as in nearly all instances , more than on e skill is 
practiced on a single page . 
Table number 17 concerns all of the Horkbooks analyzed. 
It lists the frequencies of practice s for each item or skill 
in each of the Horkbooks . 
A final tab l e, nmnber 18 , lists, for each v:rorkbook, the 
total number of pages of practice in each of the five main 
divisions made in the study . 
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Table. 1. ;Reading Readiness Workbooks Used i~ this' Study. 
Workbooks 
----
Picture Stories 
More Picture Stories 
Fun for All 
Readyl Gol 
Fun with Tom and 
Betty 
Games to Play 
Getting Ready 
Here We Come 
Here We Go 
Over the Wall 
We Read Pictures 
We Read More Pictures 
Before We Read 
Look and Say 
My New Friends 
.• · t( .f4 . ' ' 
Publishers 
Allyn and Bacon, Inc. 
Boston, Massachusetts 
II 
The American Book 
Company, New York 
" 
Ginn and Company, 
Boston, Massachusetts 
II 
Houghton Mifflin 
Company, Boston 
The Macmillan 
Company, New ~ork 
Authors 
William D. Sheldon 
Queenie B. Mills 
Rosalie Mower 
II 
Carolyn M. Welch 
Carolyn M. Welch 
Emmett A. Betts 
Oudilee Ousley 
David H. Russell 
Grace B. Haynes 
David H. Russell 
Paul McKee 
M. Lucile Harrison 
Arthlli" :., I.. G_fl.te s 
Mary M~ ' B'artl~tt 
Row, Peterson and Emmett A. Betts 
Company, White Plains, Mabel O'Donnell 
Nev-r York 
II 
Scott,Foresman and 
Company, New York 
II 
II 
World Book Company, 
Yonkers-on-Hudson, 
New York 
II 
Phyllis Wilson 
Mabel O'Donnell 
William S. Gray 
A. Sterl Artley 
Marion Monroe 
II 
II 
Donald D. Durrell 
Helen Blair Sullivan 
Josephine McCabthy 
" 
1957 
1~57 
1~58 
1958 
1957 
1957 
1949 
1957 
1957 
1~56 
1951 
1951 
1951 
1950 
1950 
t 
48 
48 
48 
64 
62 
90 
64 
64 
48 
48 
46 
61 
57 
48 
64 
Table 2. Analysis of Skills Presented in Picture Storie s , 
Published by Allp~ and Bacon, Inc,, Boston. 
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Skills Pages Found Total (1) ( 3) 
Narrati on • • .•.••••••.•.••• 1~4,8,10,12 ,16 ,17,20 ,21,24 , 1~ 
2b,33-35,38 ,39, 42,46,47 
Vocabulary growt;h. ........ As above 19 
Marking (eye-hand) •••.•••• 2,5-7,9,11,13-15,19,22,23, 19 
25-27,29-31,37 
Likenesses and differences. 2,5-8, 14,15, 22,23, 25, 26, 31, 15 
39 ,L~O ,L!-3 
Left-ri ght progression •••. 2,3 , 5 , 7,8 ,13 , 23,26 , 27 , 2~,31 : .~ 
41 ,43, 48 
Interpreting i n sequence ••• 8 ,10,12 , 17,20,21,24,28 , 34,38 13 
39 , L12 , 46 
Building concepts •••••••.• 1 , 4 ,16 ,33,35,41,44,47,48 9 
Coloring. • • . • . • • • . • • . • • • • • 13, 1~- , 26,31, 39,40,44 7 
Information from pictures •• 1 ,4,16 ,33, 35 , ~-7 6 
Construction •••••..•.••••• , ! lO,l4,32,36 4 
Initial consonant sounds ••• 18 , 27 , 32 3 
As~oc~ati~ns ... • ..•.••.•••• :. 4l1~~liB 3 
Thinklng ln sentences •••••• 3,4;8 3 
Classificati on • ••••••• ••• •. 11,19 2 
Enj oying literature •••••••. 10 ,32 2 
Perceiving rhyme ••••••••••• 3 2 1 
The s1;:ills appearing most frequemt1y are narration , 
eye-hand c o-ordination as carried out in marking the page , 
and voc abulary growth. Next in f r equency, is seeing likenesses · 
and differences. 
The skill presented onl y once i s perceiving rpyrae. 
,_ 
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Table 3. Analysis of Skills Pre sent ed i n More Picture Stories , 
Published by Allyn and Bacon, Inc. , Boston. 
Ski lls 
(1) 
Narration • •.•. . ••.. ...... .. 
Voc abulary growth •••.•••••• 
I nterpreti ng in sequence ••• 
Marking (eye-hro~d ) •••••••.• 
Likenesses and differences . 
Left-right progress i on ••••• 
Building con cepts •••••••••• 
Dravring •...... ............. 
Coloring •••••••.•.•••..•• •• 
Associ a.tion . ........... .. . . 
Drawing conclusions •••••••• 
Hatching words ••..•••..•• •• 
Enjoying literature •••••••• 
See i ng relationships ••.•••• 
Cons truction •••••• ••••• •••• 
Information from pictures •• 
Thinking in sentences •.•.•• 
I nitial consonant sounds ••• 
Perceiving rhyme ••••• ~····· 
Classification ••••.••••.••• 
Using nu.rnber •.••••••••••••• 
Learning colors •••••••••••• 
Page s Found 
(2) 
1,2 , 4 , 6, 8 ,9,11-13,16,19,22, 
30-3.5,40 , 41 , ~-4 
As above 
1,2,4,6 , 8,9,11-l3,16,19,22, 
30,31,33,3.5,40,41,44 
3,.5,7,1.5 ,17,20- 2.5,28,29,33, 
36 , 37,42,4.5,47,48 
3,7,10, 19 ,24,27,33,36 
3 ,10 ,17 ,27,2~,29, 43 
8, 9,12,19,32, 34 
10,19,27,43 
As above 
.5,17,21,29 
8,9,12,19 
43,46, 47 
6,7,13 
28 ,37,38 
.5,6,38 
12, 32,3L~ 
27,29 ,39 
1.5,20,4.5 
2.5 , ~2 
3,23 
13, l L1. 
37 
Total 
(3) 
21 
21 
19 
1~ 
8 
7 
6 
4 
~-
tt 
3 
3 
3 
3 
3 
3 
3 
2 
2 
2 
1 
The items occurring mos t frequently are narration and 
vocabulary grm.vth. Next i n order of frequency , are inter-
preting a picture story in sequence and eye-hand co-ordination 
as carried out in marking the page . 
The item occurring only once is l earning colors . 
Table 4. Analysis of Skills Presented in Fun for All, 
Published by .The American Book Company. 
Skills Pages Found 
(1) ( 2) 
Vocabulary grov.rth ••••••••••• 1-13,16,17,20-27 ,32,33, 
35,36,38,39,42-45,48 
Eye-hand co-ordination •••••• 3-7,11-17,23-31,34-36, 
39,40 ,J..\-3 ,45 ,48 
Interpreting pictures •••••• 1-5,8-11,20-29,33,36,37, 
L1.2 ,48 
Left-right progression ••••• 3,5-7,11-13,17-19,21-22, 
27-30,34,35,42,43,45,48, 
Building concepts •••••••••• 1,8-11,20,24-26,28,1+3-45 
Classification ••••••••••••• 5 ,12,13,36-LI-1 
Interpreting in sequence ••• . 4~ll0, 20,32,33,46 
Likenesses and differences. 6,7,28-30,48 
Enjoying literature •••••••• 2,3,10,11,33 
Interpreting the main idea. 14,15,23,26 
Narration........ • • • • • • • • • • L\- ,33 ,46 ,4 7 
Counting ••••••••••••••••••• 16,17,44,45 
Recall ••••••••••••••••••••• 34,35,48 
Articulation ••••••••••••••• 20-23 
Coloring ••••••••••••••••••• 16,41 
Forming associations ••••••• 24,25 
Making inferences •••••••••• 46,47 
Forming sentences •••••••••• 21,22 
Gross auditory perception •• 18,19 
Gross motor co-ordination •• 43 
Drawing. . . . . . . . . . . . . • . . . • • • 41+ 
Choosing right storY ending 47 
Making judgments ••••••••••• 31 
31 
Total 
l3J. 
32 
29 
23 
13 
9 
8 
6 
5 
5 
tt 
3 
3 
2 
2 
2 
2 
2 
1 
1 
1 
1 
The item which appears most frequently is oral vocab-
ulary growth. Next in frequency is eye-hand co~ordination, 
followed by interpreting pictures for information. 
Items which occur only once are gross motor co-ordin-
ation, drm·dng, choosing the ri ght story ending, and making 
judgments. 
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Table 5. Analysis of Skills Presented in Ready1 Gol Published 
by The American Book Company, NeH York. . 
Skills Pages Found Total 
--------~(~l-~)----------~------~(~2~.)----------~~{3~)L 
Left-right progression •••••• 10,11,13,1~,20,26-28,30- 32 
35,37,44,48~50-64 
Eye-hand co-ordination •••••• 7,9,11,13,2D-37,40-42,45- 26 
47,49,50,55,58,62,63 
Vocabulary groHth ••••••••••• 1-10,12,14-17,19-22,24-26, 26 
28,31,34,35 
Beginning reading ••••••••••• 38-47,52-61 21 
Building concepts ••••••••••• 1,4-9,12,14,15,21-25,28, 19 
31, 3L~,35 
Interpreting in sequence •••• , 2;:_5,12,21,38,39,42,43,46, 16 
4-7,56,57,60,61 
Interpreting pictures ••••••• l-6,8,12,21,22,24,38,39,59 15 
MNatch1t"r;g words and pictures. 41-545,L~8-653,58,59 Jt4 arra 10n ••••••••••••••••••• 2- 112~1 ~17 1 Likenesses and differences •• 11, 3,~7,~8,59 5. ~~atching letters •••••••••••• 29,31,59,62 5 
Forming associations •••••••• 6,7,9,36 4 
Enjoying literature ••••••••• 14-17 4
4 Matching words ••••••••• ~···· 37,49,50,63 
Tracing. • • • • • • • • • • • • • • • • • • • • 44, L1.8, 63 3 
Gross auditory discrimina- •• 20,32,33 3 
tion 
Learning numbers ••••••••.••• 30~.31 2 
Le arning letter names ••••••• : 29,;$2 2 
Using complete sentences •••• 19,20 2 
Counting (1-6) ••••.••.•••••• 31 1 
Gross motor co-ordination ••• 28 1 
Coloring •••••••••••••••••••• 13 1 
Recall. • • • • • • • • • • • • • • • • • • • • • 18 1 
Making judgments •••••••••••• 35 1 
The item which appears most frequently is left-right 
eye progression. Next in frequency is eye-hand co-ordina-
tion,practiiced the same number of times ·as growth in oral 
vocabulary. 
Items practiced only once are counting, gross motor 
coordination, coloring, recall, and making judgments. 
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Table 6. Analysis of Skills Presented in Fun with Tom and 
Betty, Published by Ginn and Company, Boston. 
Skills Total 
(l) (2) (3) 
Building concepts ••••••.•• 3-9 , 12-15,21,24-27,30,31,33, 28 
36,37,41,42,4-5,46,49,55-57 , 62 
Marking (eye-hand) ••••••• 9 ,12 ,17-19,22,23,25-27,29,33, 23 
3l~ , 35 ,38, 39,41,43,45 ,4 7 ,L~9-5l 
Orientation •••••••••.••••• l-9,12 ,18 ,19,29,38,41 , 43 , 53 , 19 
55,61 
Likenesses and differences .3, 6-9,12-17,22 ,23 ,26,38 ,39 , 52 17 
Narration •••.•••••••••••••. 1,5, 15,20, 21, 24, 32,36, 37 , L~O, 14 
L~,48,56,62 · 
Vocabulary growth ••••••••• 1,5 ,20,24,26 ,27,40,41,~,48 13 
55 , 56,62 
I nterpreting picture s ••••• 1, 5 ,20,24 , 26 , 27 , 40,41,48,55, 11 
62 
Interpre ting i n seq_uence •• 4-, lffi , ll ,l4 ,15,21 , 32,36,37 '-) 
Perceiving rhyme •••.•••••• 4 , 10~1128 ,29,34,35 7 
Tracing ••.••.•....•..•.••• 37,3d , 41 , 45 ,49,52 6 
Initial consonant sounds •• L~3,47 , 50 ,51, 58 5 
Be ginning reading ••••••••• 40-~~,46,52,54 5 
Gross motor co-ordination. 1 0-13 
4
4 
Matching words •••••••••••• 52, 53,60,61 
Singing • • •••.•••••• •••• ••• 10-13 4 
Matching colors •••••••••••. 6- 8 3 
Le arning colors ••.•••..•.• 6-8 3 
Enjoying literature •••••••• J0-32 3 
Dra:~ing . • • • . . . . . . . . . . . . • • • 7 , 38 2 
Coloring •••••••••••••••••• 7-38 2 
Left-right progression •••• 3,49 2 
Gross auditory perception. 18 ,19 2 
Interpreting for main idea 55, 57 2 
Assoc i ation •• •• •.••••••••• 26,41 . 2 
Classification •.. .•••.•.•• 25,LJ_l 2 
Using humor • • .•.•••••••••• 33,48 2 
Matching letters •••••••••• 39 1 
Matching \>rord and -pic ture . 53 1 
The item irrhich appe ars most freq_uently i s buil ding 
c oncepts . Next in freq_uency ,i s eye - hand co-ordination, 
followed by orientation. 
Items practiced only once are matching words and 
matching a word \rJi th a picture . 
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Table 7. Analysis of Skills Presented in Games to Play, 
Published by Ginn and Company, Boston. 
Skills Pages Found J'.ro ta~ 
(1) ( 2) l 3) 
Eye-hand co-ordination •••.•••• 6-11 ,18,19, 24, 2.5,30-33, 51 
37-39 ,L~3-ti:.5 ,4 9-.51 ,.53-55, 
57,.5B,61-63,6.5-67,69,eo-89 
Coloring •••.••••••••••••• ~·· 6-11,18,19,32-34,41,42,44- 33 
47,50,.51,.54-56,62,63,66~68 
73-77,81 
Perceiving rhyme •••••••••••• 1,2,.5,12,22-2.5,30,31,3.5- 26 
37,43 ,~8,.52,.59,60,64,72, 
79,84,e.5,90 
Vocabulary groHth •••••.•••• •I 3-7,14, 1.5 , 17 ,20, 21, 34, 3.5 16 
. . 1 40,41 
Gross motor co-ord1nat1on ••• 
1
1,2,12,22,23,3.5,36,48,52, 1.5 
I 60,64,72,79,90 
Dramatization ••••••.•.•••••• As above 1.5 
Seeing likenesses ••••••••••• 6-11,18,19,32,33,.58,70,71 14 
Seeing differences •••••••••• S'O,S1,5L~,.5.5,62,63,66,67, 12 
Bo-83 
Building concepts ••••••••••• 26-29,42,_56,68,73,78, 80, 12 88,8';) 
Narration •••••.•••••.••••••• L~,.5,14,15,17 ,20,21.,40,41 11 
L~6,L~7 
Interpreting pictures ••••••• 4,.5,14,1.5,17,20,21,40,41 11 
L~6 ,L!-7 S~reJ?-gthening memory •••••••• , 1,2,12,22,23,35,36,.59,79 , 9q 10 
S1ng1ng ••.•••••••••••••••.•• As above \ 10 
Initial ~~mso:r;ant sounds •••• 49,.53,.57 , 61,6.5,69,86,89 
1
10 
Inter~re~J.ng 1n sequence •••• 4,5,14,15~17,20,21 7 
Class1fy1ng •••••••••••••••• •i 26-29 , 78,tJO 6 
Left-right progression •••••• ! 3,13,16,34,35 5 
Choral speaking ••••••••••••• 48,.52,60, 64,72 5 
Articulation •••••••••••••••• i As above 5 
Interpreting emotions ••••••• 
1 
As above 5 
Matching word and picture ••• 74-77 4 
Matching color and word ••••• 44,45,58 3 
Drawingj •• •••••••••••••••••• 40,81 2 
Matching letters ••••••••••• • . 38,39 2 
Drawing conclusions ••••••••• L~ 1 
The item which appears most frequently is eye-hand 
coordination. Next in frequency is coloring, followed by 
perceiving rhyme. 
Practiced only once is dnawing conclusions . 
Table 8. Analysis of Skills Presented in Getting Ready, 
:Published by Houghton Mifflin Company, Boston • 
;:).H:J...L..LS .!:'ages Forma [Total 
(l) (2 ) 
Eye-hand co-ordination •••• 2-8,10-15,18-23,26-39,42-
47,50-55,57-62 
Left-right progression •••• 1-20,25, 27~30 ,33-39,4l,L~6, 
47,51-55,57-60,62 
Using knowledge of color •• 2,3,5,7,8,10-12,14,16,18-20, 
a4,27,32,34-36,38-40,42-44, 
48, 50-52,5L~, 56,58-60,63,64 
Initial consonant sounds •• 4-6,13-15,21-23,29-31,37-39 
45-47,53-.55,61,62 
Vocabulary growth ••.•••••• 1-6,9,10,13,17,18,25,26,29, 
37 ,Lr-1 ,45,4~,.53,.57 ,61 
Using context clues ••••••• 2,3,6,10,15 ,18,22,23,31,39, 
46,47,5.5,62 
Learning numbers (1-10) ••• 1-10 
Using auditory clues •••••• 6,15,22,23,31,39,46,47,55, 
62 
Matching letters •••••.•••• 718,19,20,27,28 ,34-36 Learning letter names..... lo, 24,32,40 ,[~8 ,56, 63 , 64 
Narration ••.•••••••••••••• 1,9,17,25,41,49,.57 
Interpreting pictures ••••• As above 
Interpreting emotions •••••. As above 
M~ing judgments ••••••..•• As above 
I nterpreting in sequence •• 1.9.17 ,25,L~l,L~9 
Listening for details ••••• 26,33,42,50,58 
Dravdng conclusions ••••••• ls above 
Matching words •••••••••••• ~-3, 51,52, 59,60 
Building concepts ••••••••• 2,26,49,57 
Choosing right story end •• 1 
(3) 
23 
21 
14 
10 
10 
~ 
7 
7 
7 
~ 
5 
5 
5 
i 
The item which appears most frequently is eye-hand 
co-ordination9 Next in frequency, is left-right eye pro-
gression, followed by using the knowledge of color. 
Practiced ' only once is choosing the right ending of 
a story. 
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Table 9. Analysis of' Skills Presented in Here .. e Come, 
Published by The Macmillan Company, New York. 
Skills Pa__ge s 111ound Total 
--------~<~1~>--------+-------~<~2~) __________ ~(~-
Building concepts ••••.•••• 3,4,11,12,14,17,21,22,25,28-
30,32,38-40,42,45,l.j_8,49,52,53 
Vocabulary gro"rth......... 1, 11, 21,28, 32,33 ,L~l,48 ,51, 52, 
5~-, 59' 60 
Following directions .••••• 5t22,23,27,34,35,38,39,42,45, 
4ts,49 
Inte rpreting pictures ••••• 1-4,8 ,11, 21,28 ,32,33,L~l,52 
Left-right progression •••• 5,6,8,9,12,19,23,34,38,49,50 
Coloring •••••••.•••..••••• 2,4,6,7,15,35,50,55,58,62,63 
Likenesses and differences 6,19, 23,25, 26, 34,35, 38 ,L~9, 55 
Narration •.••••••••••••••• 6,8,13,14,16,28,32,33,48 
Perceiving the use of' prin 11,53~58,62,63 
Tracing ••••••••••••••••••• 
Perceiving r elationships •• 
Making conclusions •••••••• 
Listening :for a purpose ••• 
Interpreting in sequence •• 
Classification •••••.•••••• 
Initial conson~~t sounds •• 
7,15,30,35,50,58,62,63 
20,24,27,36,46,52,60 ,61 
16,19,40,46,48,56,60,61 
4,6,10,13,25,60,61,64 
13, lL~, 16,29,40,55 ,56 
12,17,26,27,42,49,51 
4LJ.,45,47 ,54,59 
Matching words •••••.•••••• 58,~9,62,63 
Retelling a story •••.••••• 8,13,14,16 
Using humor •••••••.••••••• 20,37,46 
Follo'\ving a story......... 37,44 
Matching colors ••.•..••••• 8,9 
Counting •••••••.•.•.•••••• , 17,19 
Gross motor co-ordination. 16,34 
Composing a story ••••••••• 32,33 
Drawing. • • • • • • • • • • • • • . • • • • 15,30 
Gross auditory perception. 10,18 
Articulation ••••.•••••.••• 10,18 
Perceiving rhyme.. • • • . . • • • 3l,L~2 
Organizing ideas ••.•.••.•• 60,61 
Folding and cutting ••.••••• 23 
Visual mempry •••••••...••. 30 
Expressing ideas ••••••••••• 28 
Using context clues •.••••. 2 
The item which appears most frequently is building 
concepts. Next in :frequency,is oral vocabulary growth 
"ri th the ability to follo"r directions in third place. 
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Items appearing only once are construction,visual mem-
ory, expressing ideas, ru~d using context clues. 
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Table 10. Analysis of Skills Presented in Here We Go, Pub-
lished by Rovi, Peterson and Company, White Plains, 
New York. 
Sk11.Ts 
(1) Pages Foun~d----+.:::.Tfl.;.'o~ta::.l ~( 2T {JJ 
Eye-hand co-ordination ••.••• 7,9-13,15-17,1~-23,26,27, 
29-31,34-39,42-47 i 
Building concepts.... • • • . . • • 1-7,10-13,16,18,20, 22,23, i 
26,27,32,33,35-37,44 I 
Independent work habits •••• ·~ 7 ,10,12,13 ,16,20-23,26,27 ~ 
! 30,31,34-39,41-r44,46 : 
Left-right progression ••••• ·I 4, 7 ,'3,12,13,15 ,19,22,23, i 
\ 26,27,29,31,3L!.-37,41 i 
Vocabulary groHth •••.•.•••• •; 1-7 ,10,11,1'3,20 ,22,23,26 - -;. 
! 27,32,33, j 
Interpreting pictures •••••• · \1-5 ,8,14,24,32,33 i 
Learning nu~bers (1-10) ••••• 1-10 ·1 
Using sentences.. • • • • • • • • • • • 2-5,8, 14, 2L1., 3;2, 33 
Counting •••••.•.•••••••••••• 8 ,'1,15 ,34,35,44,45,48 \ 
Likenesses and differences.v'l 11-13,15,17,28,29,35 i 
Relating words to pictures •• , 18,21~23,25-27,30 I 
Perceiving relationships •••• \ 12,13,19,22,23,26,37 i 
Ma~c~ng words and pictures.
1
40-46 I 
Ma~ching words •••••••••••••• ; 22,23,26,27,42,45,48 1 Inte:pr~ting in sequence ••• • \ 8,1~.,24,32,33 I 
Pred~ct~ng outcomes ••••••••• i 8,14,24,33 1 
Choosing opening sentences •• ' As above ! 
Following directions •••••••• 16,34,45,47 i 
Narration.... . • • • • • • • • . • • • • • 8, 14, 2L~, 3.3, 33 
Pe:cei ving rhyme ••.••••••••• po '. 31!, 38,39 
Us~ng number ••••.•••.•••••• ·1 ~~t3~,33 
Diagnosing speech ••••••••••• ,lo,21,25 
Interpreting title ••••••.••• 23,24,48 
Deductive thinking •••••••••• 12,13 
Auditory recall ••••• • ••••••• 3Lk, 36 
Matching nuraber and picture. 45,46 
}'latching numbers •••••••••••. 4 ,46 
Buildin the desire to read. 1 
The item which appears most frequently is eye-hand 
coordination. Next in frequency, is building concepts, 
followed by building i ndependent work habits. 
Appearing only once is building the desire to read. 
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Table 11. Analysis of Skills Presented in Over the Wall, 
Published by Row, Peterson and Company 
White Plains , Nev;r York. ' 
Skills 
ll) 
Coloring ••••••••••••••••• ~ ••• 
Inte r preting pictures •••••••• 
Oral expression •••••••••••••• 
Eye-hand co-ordination ••.•••• 
Following precise directions. 
Perceiving relationships ••••• 
Left-right progression ••••••• 
Vocabulary growth •••••••••••• 
Building concepts •••••••••••• 
Construction ••••••••••••••••• 
Forming associations ••••••••• 
Matching words ••••••••.•••••• 
Interpreting in sequence ••••• 
Enjoying literature ••••..•••• 
Re.telling a story •••••••••••• 
Using precise terms •••••••••• 
Noting details in pictures ••• 
Likenesses and differences ••• 
Matching words with me anings. 
Be ginning reading ••.••••••••• 
Gross motor co-ordinat ion •••• 
Matching words with pictures~ 
Dramatization ••.•••.•..••.••• 
Articulation •••.•••••.••••••• 
Hearing initial sounds •.•.••• 
Or rrro1.i z a ti on ••.•••••••••••••• 
C> • Drawing conclus~ons •••••••••• 
Le arning use of print •••••••• 
Building a desire to read •••• 
Perceiving rhyrne .•••••••.•••• 
Seeing, hearing ,saying , ro1.d 
1r-rri ting • ..••.•.....••••.•• 
Visual memory •••••••••••••••• 
Pages Found 
\ 2) 
1-48 
l,2,5-8~11-17,20-23,25-
36,45-4b 
1-6,8,11-17,25-27,31,32, 
37,45-48 
7-17 ,28,29,33,3~- ,43,41J-, 
L~6 47 5,~-16,19,20,23,28-30,34, 
37,39 
;3,If., 7-17,20-23 
7-11, lL!_, 19,35,41-48 
1-9,12,13,15,16 
1-7,11, 14,15, 20 ,L!-1,42 
1-6,17,23,32,39,48 
8,12-16,20-23 
39-48 
5,6,a5,26,27,31,32 
21-23' 25-27 
25-27,31,32 
3' 9' 10 ,~-5-48 
7,33,3LJ..,36 
19, 21 , 3 9 , L~3 
39-~2 
45-48 
25-27 
L~l-43 
25-27 
21-23 
28-30 
25-27 
lLt-16 
5;6 
35,36 
33,34 
41,~-3 
44 
Total 
(3) 
48 
33 
24 
26 
20 
17 
16 
13 
13 
11 
10 
10 
7 
6 
5 
4 4 
tt 
3 
3 
3 
3 
3 
3 
3 
2 
2 
2 
2 
1 
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The item whi ch appears most frequently is coloring~ 
Next in frequency, is interpreting pictures for information, 
with oral expression next. 
Appearing only once is visual memory. 
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Table 12. Analysis of Skills Presented in We Read Pictures, 
Published by Scott,Foresman and Company, New York. 
;::HC~LLS 
~ { l) 
Coloring • ....................• 
Interpreting the main idea •••• 
Vocabulary growth •..•••••••••• 
Making inferences ••••••••••••• 
Noting details and their 
relationships ••• ••• •••••••• 
Interpreting emotions and 
motives of characters •••••• 
Using narrative expression •••• 
Organizing in language units •• 
Seeing relationships ••.••••••• 
Eye-hand co-ordin~tion ••••.••• 
Interpreting in sequence •••••• 
Strengthening u.cmcep·~ s •••••••• 
Left-right progression ••••••• 
Visual imagry •••••.••.•••••••• 
Pages Found I Total 
( 2) I 3) 
* Making judgments • • • • • • •••••••• 
Classifying •••••.•••••••••.••• 
Formulating sentences ••••••••• 
Strengthening memory •••••••••• 
Articulation •••••••••••••••••• 
Initial eonsonant sounds •••••• 
Perceiving rhyme ••••••••.•••• 
Tracing • .•••.•................ 
Generalizing •••••••••••••••••• 
Forming associations •••••••••• 
* Likenesses ~~d differenc~~s~·~·~~~~~~==~~----------~---
The i tern which appears most frequently is coloring, 
follm..red by interpreting the main idea, 1.ri th vocabulary 
grm..rth next . 
No item ·appears only once. 
Table 13. Analysis or We Read More Pictures, Published by 
Scott, Foresman &"'1.d Company, NeH York. 
Skills Pages Found I Total 
ll) CZT I J J 
C 1 . ~ o orJ..ng •• ••..••..••••••. • \•• .. 
~ 
t -, 
\ 
Eye-hand co-ordination •••• ~, ••• 
Interpreting ror main idea •••• 
Interpreting emotions •.••••••• 
Making inferences ••••.•••••••• 
Details and r e lationships •••.• 
Organizing in language units •• 
2,3,6,7,10,11,14,15,18, 
19,22,23,26,27,30,31,34, 
35,38,39,42,43,46,47 
2,3,6,7,9-12,14,15,18,19 
21-23,26,30,34,35,37,38, 
43,46,47 1,L~,5,8,13,16,17 ,20,24,28 
32,33,36,40,41,~,45 
L~, 5,8, 12,13,16, 20, 24,28, 
32,33, 36 ,L~o ,41+,45, 1 
As above 
As above 
1,~_,5,8,13,16,17 ,20,24, 
28 ,32,33,36,40,44,45 
Us ing narrative expression •••• As , above 
Vocabulary gro,.,rth ••••••••••.•• As above 
Lei't-right progression •••••••• 2,3,7,9,10-14,25,41,45, 
49,52 
Interpr eting i n sequence •••• a. 
See ing relationship s •••••••••• 
5,8,13,16,17 ,20 ,2L~,28,32, 
33,36,40 ,~-4,L~5 
6,7,9,18,19,21-23,34,37, 
46, 47 
Anticipating outcomes ••.••••• , l~-4-;.s;; ~ , 13, 16, 20,32 
Clas sification •••••••••••••••• 6,9,21,22,37,47 
Likenesses ru1d dirferences •••• 2,14,22,26,34,46 
Strengthening concepts ••.•.••• 9,31,34,39,42 
Formulating sentences ••••••••• 23,25,31,39,42 
Generalizing •••••••••••••••••• 9,21,37,37 
Formin g sensory images •••••••• 7,9~19,23 
Forming associations •••••••••• 7,lb,l9 
Strengthening memory •••••..••• 7,9,19 
Tr~cing •••••.•.••.•••••••••••• 3,25,29 
Initial consonant sounds •••••• 23,27,43 
Making judgments •••••••••••••• 18,41 
Perceiving rhyme •••..••..••••• 1~,~0, 
Gross auditory perception ••••• 10 
The item which appears most rrequently is coloring 
along with eye-hand co-ordination. Next in frequency, is 
interpreting ror the main idea. 
Gross auditory perception occurs only once. 
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Table l4e Analysis of Ski lls Presented fun Before We Read, 
Published by Scott , ForesmaJl and Company , NeH York . 
SKllls 
ll} 
Coloring •• • ••.••.••••••••• 
Eye-hand co-ordinati on •••• 
Strengthening memory •••••• 
Perceiving relationships •• 
Vocabulary gro1rrth ••••••••• 
Using l anguage units •••••• 
Narration • •••. ••• ••••••••• 
Det~ls and relationships. 
Interpreting main idea •• •• 
Making i:d.i' e renee s ~ io' -.- ; ••••• 
Forming sensory images ... .. 
Likenesses and differences 
}laking associations ••••••• 
I nterpreting in sequence •• 
I nterpreting emotions • •••• 
Cla ssifying •••••• •••• ••••• 
Formulating sentences ••••• 
Left-right progression •••• 
Building concepts ••••••••• 
Tracing ••• ~ ••.••••••.•• •• • 
Articulation •••••.•.•••••• 
Generalizing •••. .. •.•••.•• 
Perceiving rhyme ••••••••.• 
Initial consonant sounds •• 
Using inflectional variant 
Seeing use of print •.••••• 
Drawing . . ... .. .. ......... . 
Matching words ••••.•••..•• 
Matching word and picture . 
Gross auditory perception. 
Sentence structure •• •••••• 
Pages Found 
( 2) 
2~3 ~5~7~10~ll~l~il5~18 ~19~ 2~,~3 ,2;)- 2{ ,3u,3 ,3Lf-,3.?,3o, 
39,42, 43 , 47 , 50 , 51, 54, 55 
2,3,5,6,9,14,15,18,19,22,23, 
26,27,30,31,33-35,41-44,47, 
49,50,53,55-57 
2,3,9,10,12-14,16-19,22,25, 
27 ' 3 3 ' Jq_ , 3 9 , 41 , ~-4, 48 ' 53 
2,9,10,1 3,16,18 ,19, 21,22,31, 
33~38,~2-44,47-51 l, Lf- ,5, 8,12,13,16,20, 21 , 24, 
28~29,32,36,37,~0,~~,~~,52 l,Lf- ,5,12,13, lo ,20,21, d+ ,2() , 
29,32,36-38,40,45,48,52 
As above 
1~4,8,12,13,16,18 , 20,21 , 24, 
2dr29,32, 36 ,37,40,45,48 , 52 
l,Lf-,8,12,13,16,20,21,24,28, 
29,32,36,37 ,4o , ~-5, L~8 ,52 
As above 
2,9,10,12,16-19,25,27,29, 
33,34,39,41,44,46,51 
3,5,6,LW_,30,35,41-43,47,54-
57,23,26 
2,9,10,17-19,22,25,27,34, 
39,1-J-4,53 
4,8,12,1_3,20,24,29,32,36, 
40,45 ,~B , 52 
As above 
5,12,16, 21 , 22 ,28,31,33,42, 
50,53 
5,7,10,14,1~,38,41,~3,47,50 3,5,6,14 ,23~26,30 , 46 ,7, 
6,7,10,21,3d, 43 ,47,49 , 55 
11 , 17 ,25,46,54 
10,_15~27 ,_,34,.J9 5 , 51 ,53,.?0 , .?3 
27,34 
10,39,50 
3,5,7 
56,57 
~~,54 
57 
15 
7 
Total 
l3) 
29 
29 
21 
20 
19 
19 
19 
1~ 
18 
18 
18 
16 
13 
13 
13 
11 
10 
9 
9 
5 
~ 
2 
3 
3 
2 
2 
1 
1 
1 
1 
Table 14 
Table 1~- on page 41 is the ~alysis of skills presented 
i n Before We Read, published by Scott, Foresman and Company, 
New York. 
The item which occurs most frequently is coloring, along 
1dth eye-hand co-ordination. Next in frequen cy is s trength-
ening memory, follm·J"ed by perceiving relationships. 
Practiced only once are matching -vmrds , matching a 1-.rord 
and a picture, gross auditory perception, and developing 
avmreness of sentence structure . 
Table 15. Analysis of Skills Presented in Look and Say, 
Published by World Book Compru~y, Yonkers-on -
Hudson, New f ork. 
Skil ls Pages Found Total 
tl) (2T (3) 
Left- right eye movement •••••• 9 ,10,14,15,17,20-22, 24, 23 
26-31,34-38 ,L~l,43,45 
Initial consonant sounds ••••• 23-30,34,36-39,42-44 20 
Conversation •• ••• .. • ••••••••• 2,3,6-8,11,13,16,23,25 20 
31,32,36 ,39,40 , 42 ,44, 46 , 
47 , 48 
Narration... . • • • • • • • . • • • • • • • • 2-8 ,11, 13 , l 6, 25,27, 29, 20 
32~33,36,39,42,46,48 
Vocabulary growth •••••••••••• 2-d,ll,12,14,16,23,25,27 18 
29,31 , 32,3 6 
Interpreting pictures •••••••• 2,6-8,11,13,16,23,29,32, 16 
36 , 42 ,44,46-L~8 
Making associations •••• • ••••• 2,6-8,13,16,23,31,46~48 12 
Building concepts •••.•.•...•• 4 , 5 ,7,12,li~ ,l 6 ,25,29,31, 12 
32 36,39 
Likenesses and dif:ferences ••• 7 , B,9 ,12,3 6 ,L~0,41 7 
r-1akin~ i nferences . • • • • • . • • • • • 2, 6 ~ 8 '16 ~ 23 ,l.i6 6 
Perceiving rhyme •.••••••••••• 9,2u~21,.55,LL6,41 6 
Thinking in sentences ••••.••• 2, 6 , o , 16 , 23 ; 46 6 
Classification. • • • • • • • • • • • • • • 12, 13, 31, 3L!. , 39 
5
5 
Listening for a purpose ...... 2, 3 ,19, 25 , 4.0 
Visual memory •••••••••••••••• 10,17,18 ,22 4 
Ma tcb..ing 1vo rds. • • • • • • • . . • • • • • 17 , 18 , 22 3 
InterpReting in sequen9e ••••• ll~l9~32 3 
Gross motor co-ord1natJ.on •••• . . Lj. ,.?, lLJ- 3 
Gross auditory perception •••• 11 , 16 2 
Matchi ng l etters ••••••••••••• 10,15 2 
DravJing .•••••••••.•••.••••••• 12,31 2 
The item Hhich occurs most frequently is left-right 
. eye movement . Next in frequency, are hearing init i al con-
sonant soc.mds ,conversation, and narration , follm..red by 
vocabul ary growth . 
No item occurs only once. 
•• 
• 
Table 16. Analysis of Skills Presented i n l·1y Ne1v Friends, 
Published by Wor1d Book Company, Yonkers-on-
Hudson, New York . 
Skills 
(1) 
Left-right eye movemen-t; ••••• 
Noting details in pictures •• 
Conversation •••••.••.••..••• 
Eye-hand co-ordination •••••• 
Vocabulary gro-v1th ••••••••.•• 
Coloring ••••••...•...••••••• 
Building concepts •••••••.••• 
Likenesse~ and differences •• 
\Color ) 
Likenesses and differences •• 
\Objects) 
Making associations ••••••••• 
Perceiving rhyme ••••••••••• 
Telling stories ••••••.•••••• 
Personal narra tion •••••••••• 
Construction •••••••••••••••• 
Initial consonant sounds •••• 
Tracing ••••••••••••••••••••• 
Interpreting pictures ••••••• 
Classification •• · •.•••••.•••• 
Using thought ~mits ••••••••• 
Drawing or painting ••••••••• 
Visual memory •••.•••••.••.•• 
Dramatization ••••••••••••••• 
Interpreting in sequence •••• 
Listening for a purpose ••••• 
Gross audito~ perception ••• 
Matching words.w ••••• •• ••••• 
Copying • . .••..•.•.......•.•• 
Pages Found I Total 
-(21 \3) 
3,5-7,9,11 , 13-15,17-19, 31 
23,33,34,38,42,~4,50-56, 
58- 60 ,62,63 
184,5' 7' 10' 1~-J 22,23-25' 23 
2 ,29,32,35,36,41,42,49, 
53,55,56,57,64 
1.4.12,22,25,28,29,32,35 23 
36,39,~l,t3,~5,52,53,55, 
57,59, 0- 2, 4 
5-9,15,17-19,23,30, 31 ,33, 
34, 36,4L~,48 ,5o ,55 ,58·J6o 
22 
3-7,9,11,13,15,22,25 ,29 20 
31,33,36,37,48,56,62,64 
2,3,9,13,14,16,18,22,31, 18 
33-36,44,48,50,55,58-60 
1-7,22,25,29,31,36,37, 17 
39,53,56,62, 
3,9,13,17,20,33,34,36,37, 14 
39,41,43,53,59 
1,4-~,13-16,23,42,55,63 14 
1,7,11,15,18,35,45,55-57, 12 
61 62 
3,B,2o,21,23,28,33,34,36, 11 
43,48,53 
12, 22,36 ~56 ,5J) , 60·- 62, 6~ 9 
1,4,22,2 ,41,45455~62, a 9 16,24,25,29,~~· 3, 5,~9,51 ~ 24432,35,52, ,59, o, 1 
2, ,5,31851,5~,62 7 
1,4,22,2 ,35,41,61 7 
1'4' 11 ' 1g,l~,a1,a6 ~ 
' '22, 2 '3 ' ' '-8,10-14,49 6 6,7,9~17,50,58 6 
3,8,1 ,2~453,64 6 
12,25,32, 5,64 5 
12,25,41 3 
5 20 2 :S.6:r1~ 2 51.5 2 
• 
Table 16 on page 43 is the analysis of skills presented 
in My New Friends, published by World Book Company. The item 
which occurs most frequently is left-right eye movement. 
Next in frequency, ar~ noting details in pictures and conver-
sation, followed by eye-hand co-ordination. 
No item occurs only once. 
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Table 17. Check List of Skills Presented in Readiness Workbooks. 
Allyn, American Ginn 
Skills and Bacon Book and 
Company Company Company 
(D~--------·~~~(=24)--~--~{~3L)---+-~(~l~~) __ ___ 
a b (l a e :r 
Interpreting for the main idea •• 
Interpreting for information.... 6 3 
Interpreting in sequence •••••••• 13 19 
Interpreting char acter emotions. 
Using context clues ••••••••••••• 
Using narrative expression •••••• 19 21 
Conversation or discussion •••••• 
Drama ti z a ti on • ...........•....•• 
Building concepts ••••••••••••••• 9 
Jl1aking inferences, generaliza-
tions, judgments, or conc2usions 
Noting details •••.••.•....••.••• 
Forming associations ••••.•••••.• 3 
Classification ••••••••.•••••••.• 2 
Perceiving relationsbips •••••••• 
Forming sensory images •••••••••• 
Listening for specifics ••••••••• I 
Following precise directions ••••. 
Strengthening memory •••••••••••• 
Recall • ......................... 
Enriching oral vocabulary ••••••• 19 
Using language units ••••••.•••.• 3 
Enjoying literature ..•.•.••••..• 2 
Using hlll1lor • ...•.....••.•••••••• 
Stimulating a desire to read •••• 
Likenesses and differences..... \15 
Matching (letters, numbers ,words) 
Visual memory . ................• 
Number identification •••.•••••• 
Learning or using color •••••••• 
Begi~~ing reading •••••.•••••••• 
Gross auditory perception •••••• 
Perception of rhyme •••••••••••• 
Initial consonant sounds ••••••• 
Articulation ••••••••••••••••••• 
Singing or choral reading •••••• 
Using auditory clues ••••••••••• 
1 
3 
6 
4 
4 
2 
3 
21 
3 
3 
8 
3 
2 
1 
2 
3 
(Concluded on next page) 
5 __ 2 
2LJ_ 15 11 11 
8 16 9 7 
13 
3 
2 
9 
3 
32 
2 
5 
6 
2 
3 
7 I 14 
19 
1 
1 
26 
2 
4 
' 
2~ 
2 
2 
i 2 
I 13 
l 
I 
3 
2 
5 120 
2~ I 6 
1 
21 
3 
3 
5 
2 
7 
5 
4 
5 
11 
15 
12 
1 
6 
10 
16 
28 
9 
15 
ao 
10 
5 
15 
46 
• ·4 :' ; ' 
The Row, Peter- Scott , Fore s- Total 
Macmillan son and man and 
Company Company Company 
7 l 
g h i lt k 1 m 20 l8 62 
12 10 33 6 7 145 
7 5 7. 13 i~ 13 3 5 1~§ 8 19 l3 
1 15 
13 4 29 18 16 19 20 18 229 
20 23 43 
3 6 28 
.. '. 4 22 24 13 12 5 9 12 17 205 
12 8 ~-- 3 ?8 30 23 6 123 
4 19 16 19 23 81 
10 3 3 13 12 12 61 
7 6 6 11 5 7 63 
8 7 17 1 6 12 20 83 
7 ~- 18 29 
5 10 5 3 23 
12 4 20 '~ .. 5 3 21 ,' -..\ - ' - ~ .. '~ 4 
21 13 17 13 19 16 19 lts 20 283 
LJ 23 21 30 6 7 106 
6 23 
3 r :5 I 
9 1 4 2 16 
"' 12 tl 4 6 6 16 7 28 169 ,. . 
.. 14 4 18 13 2 5 2 99 
1 1 4 6 12 
16 2 10 26 
i 35 2 2 44 '• .. ·" 
4 30 ""~ 
. " 2 3 1 1 2 2 33 
. " . 2 4 2 3 2 2 6 11 68 ~"' 23 5 3 3 3 3 20 8 89 1_. 
" 
2 3 3 4 5 25 
·' 
19 
' 10 10 .. 
• 
. . 
Table 17. (Concluded) 
Skills 
(1) 
Gross motor co-ordination ••••• 
Eye-hand (Marking) •••.•.•••••• 
Tracing . ...................... 
Construction •••••••••••••••••• 
Coloring . ..................... 
Drawing • .............•.......• 
Lift-right eye progression •••• 
Knowledge of letter names ••••• 
a. Picture Stories 
b. More Picture Stories 
c. Fun for All 
d. Readyl Got 
e. Fun with Tom and Be tty 
f. Games to Play 
g . Here We Go 
h, Over the Wall 
i. We Read Pictures 
j. We Read More Pictures 
k. Before We Read 
1. Look and Say 
m. My New Friends 
Allyn, 
and Bacon 
Company 
( 2) 
a b 
19 19 
4 3 
7 tt 
14 7 
American 
Book 
Company 
-{3) 
c d 
1 1 
29 26 
3 
2 1 
1 
23 32 
2 
Ginn . 
and 
Companv 
TiiJ 
e r 
4 15 
23 51 
6 
2 
2 33 
2 2 
2 5 
47 . 
.. 
.. 
... 
,' 
. 
·' 
Table 17. (Conc~ude'd) 
. 
.• . ·<I i ' 
The Row, Peter-
Macmillan son and 
Com an Compan 
7 
g 
2 
2'-} 
8 
1 11 
' 48 
2 
11 17 16 
8 
Scott , 
Foresman and 
Com 
i 
16 24 
3 3 
23 24 
8 14 
k 
29 
5 
29 
2 
9 
f 
I 
48 
World Total 
Book 
Com an 
9 
1 
3 rg 35 
2 22 360 
7 35 
'-} 33 
15 188 
2 a 21 
23 31 257 
10 
49 
Table 17 
Table 17 ·is the check list for all items for all of the 
workbooks in the study. 
The item vrhich appears most frequently is eye-hand co-
ordination as carried out in marldng the page . It appears 
360 times and is in all of the workb ook s except the one pub-
li shed by Ivlacmillan and Company. 
Enriching oral vocabulary is the item appearing next 
most frequently with a total of 283 pages. It appears in all 
of the workbooks. 
Left to right eye progression is the next most frequently 
occurring item with a total of 257 pages. This item occurs in 
all of the HOrkbooks. 
The use of narrative expression is the next most fre-
quently occurring item with a total of 229 pages. This item 
occurs in all of the v-rorkbooks. 
The building or strengt hening of concepts is the next most 
frequently occurring item with a total of 265 pages. This 
item occurs in all of the vrorkbooks. -<" 
Coloring is the next most frequently occurring item 
with a total of 188 pages. This item is not found in the 
-vwrkbooks\published by 'rhe American Book Company, Houghton 
I 
Mifflin Company , and Look and Say, \vorld Book Company. 
Interpreting a picture for information is 
the next most frequently occurring item with a total of 
145 pages. This item is not found in the Scott, Foresman 
and Company books as i t is listed under different topics. 
Sharing this srune place in frequency, is the item 
interpreting a picture story in sequence also with a total 
of 14.5 pages. It is f ound in all of the -vmrkbooks . 
Making i nferences , generalization s, judgments, or con-
clusions is the next most frequently occurring item with a 
total of 123 pages . It does not occu~ in Picture Stories 
published by Allyn and Bacon, Inc. nor in My New Friends 
published by World Book Company. 
5o 
Using language units is the next most frequently occur-
ring item with a total of 106 pages . It does not occur in 
the books published by Ginn and Company and 11acmillan. and 
Company. Neither does it occur in Over the Wall published 
by Row~' Pe terson and Company . 
Matching letters, numbers, or vrords is the next most 
freque:q.tly occurring item -vrith a total of 99 p3_ges. It does 
not occur in Picture Stories, Fun for All published by the 
American Book Company , lind We Read Pictures and We Read More 
Pictures published by Scott, Foresmru~ and Company. 
Initial consonant soLmd discri1nination is the next most 
frequently occunring item -vdth a total of 89 pages. It does 
not occur in t he books published by The American Book Com-
pany nor in Here We Go published by Row, Peterson and Company. 
Perceiving relationships is the next most frequently 
occurring item V>rith a total of 83 pages . It is found in 
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only the Scott , Foresman and eompany books, the Macmillan 
and Company book, and in Nore Picture Storie s publ ished by 
Allyn fuld Bacon, Inc. 
Noting details and their relationships is the next most 
frequently occurring item with a total of 81 pages . It is 
fonnd in only the second Ro1-r , PeteT·son a11.d Company book, 
I 
Over the 'Vfall a..nd the three Sc ott, Fore·snmn and Company books . 
Interpreting character emotions is the next most f re -
quently occurring item vrith a total of 68 rages. It occu.r s 
in the workbooks published by Scott , Fore sman and Company , 
Houghton Mifflin Company, Macmillan and Company, and in 
Games to Play published by Ginn and Company. 
Sharing this Sfu~e place in frequency , is the item per-
ceiving rhyme with a total of 68 pages . It occurs in all 
of the vTorkbooks except those published by T'.o.e American 
Book Company and Houghton :r-lifflin Company. 
Interpreting the main idea is the next most frequently 
occurri ng item Hith a total of 62 pages. This item is fonnd 
i n only the Scott , Foresma..n and Company workbooks , Fun for 
All published by The ltmerican Book Company , and F~~Q with 
Tom and Betty published by Ginn and Company. 
Forming associations is the next most frequently occur-
ring item v-ri th a total of 61 pages . This item is not found 
in Grone s to Play nor in the 1-mrkbooks by Houg..h.ton Mifflin 
Company a..nd Macmillan and Company .. 
Learning or using the lmmJledge of color is the next 
most frequently occurring item wi th a total of 4J+ p ages. 
Boston University 
School of Education 
Librar~ 
This item is not fo'lmd in the v-rorkbooks published by Rov-r , 
Peterson and Compan.y and 11:acmi1Jan a.."ll.d Company, nor is it 
fo1..md in Picture Stories, Fun for All , Games to Play , 
We Read More Pictures published by Scott , Foresman and 
Comp~"l"ly , nor in the World Book Company workbooks . 
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Conversation or discussion is the next most frequently 
occurring item with a t otal of 43 pages. It i s foimd in 
only the t.J"orkbooks published by World Book Company. This 
skill is titled differently in the other vwrkbooks . 
Strengthening memory is the next most frequently occur-
ring item vdth a total of 41 pages . This item is found only 
in the workbooks published by Gin~ and Company and Scott, 
Foresman and Company. It is titled rec all in the -vrorkbooks 
published by The American Book Company and occurs 4 times . 
Following precise directions is the next most frequently 
occurring item vri th a total of 36 pages. This i tt$m is found 
only in the -vwrkbooks published by 11acmillan and Company 
and Row, Peterson ru~d Company. 
Gross motor co-ordination is the next most f re quently 
occurring item with a total of 35 pages. This item is found 
only in the workbooks published by The American Book Com-
pa.n.y, GirL"l"l and Comp an.y , Macmillan and Company , World Book 
Company, and in Over the Wall. 
Tracing is the next most frequently occurring item 
with a total of 35 pages. This item is found in the work-
books published by Scott , Foresman and Compru~y , Macmilla..11. 
and Comp13.ny , and in Readyl Go l published by The American 
Book Comp:13.ny, Fun v-ri th Tom and Betty , and My Ne~,r Friends . 
Construction (using scissors , paste , etc .) i s the next 
most frequently occurring item wi th a total of 33 p ages. 
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This item is not found i n the workbooks publ ished by Houghton 
Hifflin Company, Sc ott , Fore sma.l"l and C ompa.l"ly , 1.Jorld Book 
Company, n or in Games to Play. 
Gross auditory perc ept ion share s this srune place in 
frequency ~-vith a total of 33 p3. ges . This item is not found 
in the v-rorkbooks published by Allyn and Bac on, Inc. , Hou ghtmn 
1'1ifflin and Company , nor in Here Vlec G-o:·and :we- Read Pictures. 
Beginning reading is the next most frequently occurring 
item Hith a total of 30 pages. This i tem is found only in 
Re a dy ! Gol, Over the Hall , and Fun with Tom and Betty. 
F orming sensory image s i s the next mo st frequently 
occurring item "Ld th a total of 29 pages. It i s in onl y 
the three Scott , Foresma.l"l books. 
Drmaatization is the nex t most frequen tly occurring 
item Hith a total of 28 p a ges .. This item is found only in 
the Ginn and Company Horkbooks , and in Over the \vall and 
in My NeH Friends . 
Number identification is the next most frequently 
occurring item. Hith a total of 26 page s. This item is not 
found in the books published by Scott , F~resman and Company , 
Ginn a;."'ld Company , World Book Company, nor is it in More 
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Picture Stories , Fun for All , and Over the Wall. 
Articulation or speech tra ining is the next most fre -
quently occ1..1.rring item v.rith a total of 25 pages . This item 
occur•s in the workbooks published by MacmilJa m and Company 
a.nd RoH, Peterson and Company . It is also found in Fun for 
All, Games t o Play, We Read Pictures, and Before We Read. 
Enjoying literature is the next most frequently occur-
ring item -vdth a total of 23 pages. This item is found in 
the ·Horkbooks published by Allyn and Bacon, Inc. and IDle 
American Book Company. It is also found in Fun with Tom 
and Betty and Over the Wall. 
Listening for spec ifics is the next most frequently 
occurring item with a total of 23 pages . This item is found 
only in the w-orkbooks published by Houghton Mifflin Company, 
Macmillan and Company, and WorJtd Book Company. 
Dra-vJing is the next most frequently occurring item 
1-Tith a total of 21 pages . T:b..is item is not found in the 
workbooks published by Houghton ~Ufflin Company and Row, 
Peterson and Company. Neither is it found in Picture Stories, 
Ready t Go t , We Read Pictures, and \'le Read More Pictures . 
Singing and choral reading is the next most frequently 
occurring item -vJith a total of 1'7 pages. This item is folimd 
only in the vJOrkboolcs published by Ginn and Company. 
Stirnul~ting the desire to read i s the next most fre-
quently occurrir.g item with a total of 16 pages. This item 
ss 
is f'ound in the workbooks published by Macmillan and Company 
and Row , :Peterson ru1.d C ornpany. It i s also f'ound in Before 
We Read. 
Using context clue s is the next mo st f'requently occur-
ring item 1rrith a total of' 15 pages. This item occu.rs only 
in the 1iiOrkbooks published by Houghton Hif'flin end Company 
and lvJ:acrni llan and Company. 
Visual memory is the next most f'requently occurr ing 
item 1·rith a total of' 12 pages. 'rl1is item occurs in the \-vork-
b ooks published by Macmillan and Comp~"lY and vJorld Book Com-
pany . It also appears in Over the Wall. 
Auditory olues is the next most f'requently occurring 
item -vri th a total of' 10 pages. This item occurs in only 
the -vrorkbook published by Houghton Mif'flin and Company. 
Sharing this same place in f'requency, is the knoi.rledge 
of' letter names with a total of 10 pages. This item is 
f'ound in the workbook published by Houghton Miff'lin and Com-
pany and in Ready 1 Go 1 
Using humor is the next most f' r equently occurring item 
with a total of' 5 pages. This item occurs only in the work-
book published by Macmillan and Company a.nd in Fun -vJith Tom 
and Be tty. 
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Table H>. Total Number of Pages for Each Main Top:r'c in Study. 
Allyn and American Ginn 
Main Topic Baqon Book and 
Company Company Company (1) (2) (3} (4J 
a b c d e r 
Language gro-vrth_ 
(Interpretive skills, 
Comprehension, and 
Oral language de-
velopment . . . . . . . . . . . . . 86 89 115 95 '-}2 '14 
Visual discrimination ••••• 15 14 6 52 34 37 
Auditory discrimination ••• 4 5 5 3 18 71 
Motor'co-ordination •••••.• 44 37 56 63 41 106 
Knowledge of letter names . 2 
a. Picture Stories 
b. More Picture Stories 
c. Fun for All 
d. Ready1 Gol 
e . Fun Hi th Tom and Betty 
f. Games to Play 
g. Getting Ready 
h. Here We Come 
i . Here We .60 
j. Over th~Wall 
k . We Bead Pictures 
1 . vTe Read Hore Pictures 
m. Before We Read 
n. Look and Say 
o. My New Friends 
·-r-
. 
' 
It 
I 
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'• 
. 
. 
. . . t 
·if .A: . . .. 
I . ... ·. .. 
.. 
bu.ghton The Row, Peter- Scott , World Total 
ifflin Macmillan son and Foresman arid Book 
o.::npany Company Company Company Company 
\.?) {b) t71 (t$J ( 9l (10) 
g h i j k 1 m n 0 
1\ 
83 133 85 162 
' 
208 179 248 113 148 1917 
; 
-
5c.; 19 36 22 8 6 20 16 36 380 
33 11 7 10 10 6 11 28 21 244 
96 24 46 98 50 65 74 30 9lJ 929 
~· 8 .... 10 
'· 
,. 
-~ ,\'- • - " -... . 
' 
• 
! 
\ 
-. 
..... 
~\ 
I 
i'' 
I 
I [!! 
Ia. 
r 
Table 18 
Table 18 shows the total number or pages or practice 
for each of the main topics in this study. 
Language grov.Jth has the most number of occurrences 
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Hith a total of~ 1,917 pages. The Scott, Foresman a..11.d Com-
pany books have the most number of page s in this order : 
Berore We Read,2Lj_8 pages ; 1'-l'e Read Pictures, 208 pages; and 
We Read More Pictures, 179 pages . These are rollowed by 
Over the Wall, published by Row, Peterson and Company with 
a total of 162 pages. Thi s item occurs most frequently in 
all of the workbooks except the one published by Houghton 
Mifrlin and Company. 
Motor co-ordination has the next most number of occur-
rences with a total or 929 pages . Games to Play publi shed 
by Ginn and Company leads 1.-vith 106 pages. This is rollowed 
very closely by three workbooks: My New Friends published by 
World Book Company, 99 pages; Over the Wall published by Row, 
Peterson and Company, '}8 pages; and Getting Ready published 
by Houghton Mifflin and Company. 
Visual discrimination has the next most number of occur-
rences with a total of 380 pages. Getting Ready published 
by Houghton Mirflin and Company leads 1-.Ji th 59 pages rollowed 
by Readyt Go t published by The American Book Compa..11.y with 
a total or 52 pages. 
Auditory discrimination has the next most number or 
occ1.1rrences with a t o tal of' 2L~-l- pages . Garnes to Play pub-
lished by Qinn and Company leads with 71 pages. 'rhere is 
very little in the 1oiorkbooks published by Allyn and Bacon, 
Inc. a_n.d The American Book Company . 
The lmov-rledge of letter names is the next most fre-
guently occurring topic with a t otal oi' 10 pages. This is 
i'ound only in Getting Ready published by Houghton Mifflin 
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and Company, 8 pages and Ready l Ga l published by The American 
Book Company. 
CHAPTER IV 
8ill']}'IARY AND CONCLUSIONS 
The purpose of this study was to determine the amount 
of practice in various reading readiness skills provided in 
fifteen workbooks accompanying eight basal systems. All 
b ooks studied Here published bet·Heen 1949 and 1958. Each 
page of each v-IOrkbook was analyzed to determine the types 
and frequencies of skills presented. 
Five topics of reading readiness we r e selected: 
(1) language growth; {2) visual discrimination; {3) auditory 
discrimination; (4 ) motor co-ordination; and (5) the knowl-
edge of letter names. Under each of these topics , i t ems 
Here listed by mefuJ.S of a check list to find the frequency 
of each item in each uorkbook. 
The foll owing conclusions may be drawn: 
1. The maount and types of practi c e varied from system 
to system. 
2. The totals of the five areas in all of the books 
1.,rere: (1) language growth, l ,ljl7 pages ; (2) visual 
discrimin~tion , 380 pages; (3) auditory discrirrina~ 
tion , 241!- pages; (~.) motor co-ordinati on, 929 pages; 
and (5) the lmowledge of l etter names , 10 pages . 
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3. The outstanding item Has eye-hand co-ordination \-Ti th 
a total of' 360 pages. The item ·t-rhich occurred least 
was using humor with a total of 5 pages. 
4. Only two books provided practice in the knoi,.Jledge of 
letter naraes , Getting Ready pnblished by Houghton 
Mifflin Company with a total of 8 pages and Ready L Go l 
published by Americ an Book Company with a total of 
2 pages. 
5. The area of language gro1-rth received the greatest 
~1ount of practice in 13 of the workbooks. The area 
of motor co-ordination receive d the greatest amount of 
practice in Games to Play published by Ginn and Company 
with a total of 106 pages and in Getting Ready pub-
lished by Houghton Hifflin Company -vri th a total of 
96 pages. 
6. Books providing much practice in both auditory and 
visual discrimination are those published by Ginn and 
Gomptmy, Houghton Mifflin Company, 'lrlorld Book Company, 
• 
and Rm-v , Pe:t;erson ar1d Company . Ready l Go l published 
by .\merican Book Comp&~y provides 52 pages of practice 
in visual discrimination but is very vJeak in auditory 
discrimination practice Hi th a total of only 3 pages . 
Suggestion for further research. -- Construct a sugc;estion list 
for further deve lopmental vwrk in the major factor s of reading 
readiness by use of the publishers ' guidebooks which accompany 
t he reading readiness workbooks . 
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